
 

 
 
 
 
 

 
  

HOW SHOULD WE 
COMMUNICATE WITH 

BABIES IN THE AQUATIC 
ENVIRONMENT? 

Juan Antonio Moreno Murcia  
and Sandra Rossi Madormo  

 

September 7, 2026 
This work is licensed under a Creative Commons license. Commercial use of the original work or any derivative works is not 

permitted, distribution of which must be done under a license equal to that governing the original work. Style Editor (English): Paula 
Albarracín López. 

 



 
 
  

2     How should we communicate with babies in the aquatic environment? 

 

 
 
 

 
 

 
 
 
Introduction 
 

The importance of communication with babies in 
the water is twofold. On the one hand, the aquatic 
environment alters their usual bodily references, 
affects their balance, breathing and spatial 
orientation, and requires particularly fine-tuned 
emotional regulation. On the other hand, the 
baby does not yet have a sufficiently developed 
verbal language to understand complex 
explanations, as their brain is still maturing. 
Consequently, the quality of the aquatic 
experience depends less on what the adult 
explains and more on how the educator or family 
makes the situation understandable and 
predictable through body language, voice, eye 

contact, touch and the rhythm of the interaction. 
 
The educational and preventative significance of this paper is clear. Leading international 
health and paediatric organisations emphasise that children under the age of five are one of 
the groups most at risk of drowning due to their intense curiosity, their tendency to explore 
and their limited ability to recognise dangerous situations. For this reason, supervision at this 
age must be close, constant and involve direct contact. However, there is still a common 
confusion between water familiarisation and the early teaching of swimming skills. The 
available scientific evidence indicates that there is no conclusive proof that rigid programmes 
aimed at children under one year of age reduce the risk of drowning. Instead, approaches 
based on water play, positive interaction and family involvement are particularly suitable 
because they prioritise the baby’s well-being and emotional comfort. In these early stages, 
rather than the acquisition of technical skills, what is truly important is the development of an 
emotional bond, trust and a gradual, positive adaptation to the aquatic environment. 
 
Furthermore, lasting learning is closely linked to a child’s neurobiological state. Environments 
characterised by enjoyment, curiosity and intrinsic motivation promote neuroplasticity 
processes by activating the prefrontal cortex and the dopaminergic system (Diamond, 2013; 
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Early water adaptation does not depend on early technical instruction, but on emotional 
security. Through their voice, gestures and rhythmic play, adults act as co-regulators who 

transform the swimming pool into a predictable environment, promoting the baby’s 
neuroplasticity and strengthening a bond of mutual trust. 
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Ryan & Deci, 2000). Conversely, contexts based on coercion, fear or aversive stress activate 
survival mechanisms mediated by the amygdala, interfering with the consolidation of learning 
and negatively affecting the development of essential neural connections (McEwen, 2007). 
Methods that rely on pressure or fear may produce immediate results in terms of obedience 
or performance, but they frequently lead to negative consequences in the medium and long 
term, such as a rejection of aquatic activities, performance anxiety, body insecurity or a 
deterioration in the bond of trust with the adult. 
 
This issue takes on particular significance during the early years of life. As Teicher and Samson 
(2016) point out, the developing brain does not clearly distinguish between an adult’s good 
intentions and the emotional experience it actually perceives. In other words, even if the 
intention is protective or educational, an experience perceived as threatening can leave a 
negative emotional mark that will shape future interactions with water. 
 
For all these reasons, this document is based on a fundamental idea: communicating with a 
baby in the water is not about conveying instructions, but about building security, bonding, 
attention and meaning through multimodal, contingent and affectively regulated 
communication. Whilst verbal language is still emerging, the adult must rely primarily on 
gestural, expressive and vocal cues, using communication that is warm, joyful and adapted to 
the moment. We cannot expect words alone to shape the baby’s experience in the water. 
 
The latest research shows that young children interpret not only the content of messages, but 
also the way in which they are expressed. Even when the words are identical, a controlling 
tone of voice generates greater perceptions of pressure and triggers emotional responses of 
fear or anger, whilst a tone of voice that supports autonomy fosters a sense of choice, 
closeness and a willingness to cooperate (Vrijders et al., 2026). Consequently, in the aquatic 
environment, the way one speaks is just as important as what is said. 
 
Consequently, communication should not be understood solely as a channel for transmitting 
information, but as the primary emotional, perceptual and relational organiser of the early 
aquatic experience. Before being able to understand complex instructions, the baby interprets 
the aquatic world through tone of voice, eye contact, the rhythm of actions, physical contact 
and the predictability of interactions. Therefore, the quality of communication directly 
influences their perception of safety, their capacity for emotional regulation, and their 
willingness to explore, participate and learn in the aquatic environment. 
 

Theoretical framework 
 
From the perspective of brain maturation, we know that, although all areas of development 
are deeply interconnected, communication develops progressively. This reality gives rise to an 
important pedagogical implication: whilst verbal language is not yet fully established, the baby 
needs an adult to help them interpret the world through coherent gestural and verbal 
communication. Particularly important for this are clear facial expressions, variations in voice 
intonation, eye contact, consistent gestures and repeated sequences that enable the baby to 
anticipate what is going to happen. It is not enough simply to speak to the baby; the message 
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must be visible, audible and physically congruent. 
 
A practical example can be seen when entering the swimming pool. Before getting into the 
water, the adult can sit on the edge next to the baby and clearly say the word “wait”, always 
accompanying it with the same gesture, for example, holding out an open hand in front of 
them. The systematic repetition of this sequence enables the baby to begin associating the 
gesture and the word with the need to stay at the edge until the adult enters the water and 
invites them to do so. In this way, not only is understanding of the message encouraged, but 
early water safety habits are also established. 
 
Another common example occurs when a toy falls into the water. In this situation, the adult 
should not rush straight in with the baby to retrieve it. It is more educational to pause for a 
few seconds, use the “wait” signal again, and allow the child to observe the situation. The 
adult can then say: “Let’s sit down and go in together to fetch it.” Through these repeated 
experiences, the baby gradually comes to understand that objects which fall into the water 
should not be chased after impulsively, nor should they go into the pool on their own. At the 
same time, they learn that there are shared rules of behaviour with the adult which contribute 
to their safety and to a more independent and responsible relationship with the aquatic 
environment. 
 
Early communication also plays an essential role in emotional regulation. In the first years of 
life, the baby relies on the adult’s emotional and physical stability to interpret whether a 
situation is safe, predictable or threatening. Consequently, the way the baby is looked at, held, 
moved and spoken to directly influences their level of emotional and physical tension, as well 
as their willingness to engage with the aquatic environment. From this perspective, adaptation 
to water should not be understood solely as a motor skill, but also as a relational and 
emotional process. A sense of security emerges when the baby perceives consistency between 
physical contact, tone of voice, the rhythm of interaction and the emotional responses of the 
accompanying adult. 
 
In the aquatic environment, where the usual gravitational and postural cues are constantly 
changing, this need for co-regulation becomes even more important. For this reason, early 
aquatic communication should encourage experiences characterised by predictability, 
emotional stability and the gradual building of trust. 
 
Science shows that babies do not pay attention to continuous speech but rather process 
information in small bursts or “flashes”. This gives us two golden rules for the swimming pool:  
 
• Avoid constant chatter: the most effective communication does not involve overwhelming 

the baby by talking to them non-stop. What works is brief, highly focused interaction, 
followed by a pause to wait for a response. Offer a stimulus and then remain silent to give 
the baby space to respond with a look, a gesture, a sound or a movement.  

• Adapt your language month by month: the way a baby vocalises and communicates 
changes dramatically in a matter of weeks. A carer cannot use the same tone or the same 
strategies with a 4-month-old as with an 18-month-old.  
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Rhythm is a key educational element because babies have an innate ability to detect temporal 
patterns. In the pool, music and rhythm are not mere embellishments: they are tools that 
reduce uncertainty and make the experience predictable and safe. To make the most of this, 
every session can include these four structural rhythmic tools: 
 
• The opening song or a start-up ritual: the same ritual every day that signals to the baby that 

the activity is about to begin.  
• Rocking sequences: movements with a steady, relaxed rhythm that regulate the child’s muscle 

tone.  
• Mirror games (splash-respond): rhythmic back-and-forth activities that encourage interaction 

and imitation.  
• Anticipation rituals: a short rhyme or rhythmic count-in before a puff of air or a partial immersion, 

allowing the baby to prepare physically. 
 

Voice tone as an emotional regulator 
 
Prosody, understood as the intonation, rhythm, intensity and melody of the voice, is one of 
the main channels through which babies interpret adults’ communicative intent. Experimental 
evidence shows that pre-school children clearly distinguish between prosody that supports 
autonomy and prosody that is controlling, even when the verbal content remains unchanged 
(Vrijders et al., 2026). Whilst a gentle, calm and respectful voice conveys security and 
encourages cooperation, a harsh or commanding voice increases the perception of pressure 
and triggers negative emotional responses. Consequently, in aquatic education, voice 
regulation is an essential pedagogical skill for promoting exploration, confidence and learning. 
 

Communication as a physical and emotional experience 
 
In the early years of life, communication cannot be separated from physical and emotional 
experience. A baby does not merely interpret words, but patterns of security, rhythm, 
closeness and emotional responsiveness. In the aquatic environment, this reality takes on 
even greater significance, as water alters the usual postural references and increases the need 
for relational support to understand what is happening. From this perspective, early aquatic 
communication should be understood as a multisensory experience in which voice, gesture, 
gaze, touch and movement work together to build trust and perceptual organisation. The 
repetition of sequences, the adult’s emotional stability and the consistency between verbal 
and body language enable the baby to anticipate situations and reduce uncertainty. Thus, the 
aquatic educator not only guides motor actions but also creates emotional conditions that 
facilitate adaptation to the water and the gradual development of positive aquatic 
experiences. 
 
Adults should ensure that there is consistency between the verbal content and the prosody 
used. A seemingly positive message may lose its effectiveness if it is expressed in an impatient, 
rigid or controlling tone. Conversely, when the voice conveys calm, openness and respect for 
the baby’s pace, it increases the baby’s sense of security and willingness to participate in the 



 
 
  

6     How should we communicate with babies in the aquatic environment? 

activity (Vrijders et al., 2026). 
 

Teaching practices and communication strategies in the water 
 
In practical terms, the first rule is to simplify verbal language. In the water, very short, 
consistent phrases linked to a visible action work best: “come on”, “up”, “blow”, “again”, 
“wait”. The semantic content matters less than their prosodic and contextual consistency. It 
is necessary to vary the tone of voice and synchronise speech with gestures. Recent evidence 
on child-directed speech also suggests that brief, context-dependent utterances encourage 
the baby’s vocal participation more than an uninterrupted stream of speech (Cychosz & 
Weisleder, 2026). 
 
The second rule is to prioritise non-verbal communication. Particularly valuable are an 
anticipatory smile, direct eye contact, a nod of the head, open hands that “invite”, and 
predictable touch, never abrupt. With very young babies, it is not enough simply to hold them 
securely; one must hold them in a communicative way. The adult’s body must “convey” a 
sense of security before the baby enters the water, floats, turns or feels water on their face. 
The AAP and AIDEA recommend contact supervision for infants and young children in the 
water and consider family participation in early lessons to be desirable, precisely because 
close contact facilitates safety and continued practice between sessions (American Academy 
of Pediatrics Council on Injury, Violence & Poison Prevention, 2026; Fonseca-Pinto et al., 2024; 
McCallin & Shenoi, 2026). 
 
During a baby’s first experiences in the water, the family plays a vital role as an emotional and 
communicative mediator. The baby interprets not only the characteristics of the aquatic 
environment, but also the emotional responses of the accompanying adult. Facial expressions, 
tone of voice, body tension and the way the baby is held directly influence the baby’s sense 
of safety in the water. 
 
From this perspective, early adaptation to the water does not depend solely on the actions of 
the educator, but also on families’ ability to act as figures of emotional co-regulation. When 
the adult conveys calm, predictability and confidence, the baby has greater resources to 
explore, participate and cope with new situations. For this reason, aquatic sessions should 
actively encourage family participation, offering simple guidance on how to watch, speak to, 
hold and support the baby during the activities. Early aquatic communication should thus be 
understood as a shared process between the instructor, the family and the baby. 
 
The third rule is to use play and rhythm to structure the session. Welcome songs, swaying 
movements to a steady beat, short rhymes before blowing or entering the water, and very 
simple turn-taking games help to make the water a familiar environment. Here, music is not 
merely a decorative element, but a tool for synchronisation. From an early learning 
perspective, rhythm structures attention; from an aquatic perspective, it reduces uncertainty 
and helps to coordinate breathing, movement and anticipation (Edalati et al., 2021). 
 
In addition to activities involving songs, motor activity circuits enrich the baby’s psychomotor 
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repertoire, consolidating the neural circuits essential for child development. After all, as 
Fonseca (2009) points out, “it is motor skills themselves that drive brain development. 
Without movement, there is neither development nor thought”. 
 
Aquatic communication with babies does not depend solely on general principles, but also on 
specific, small interactions that help the child interpret and anticipate what is happening in 
the aquatic environment. In this regard, consistency between voice, gesture, rhythm and 
movement is fundamental. For example, before entering the water, the instructor can make 
eye contact with the baby, smile, always say the same verbal cue and wait a few seconds 
before initiating the movement. This repetition allows the child to gradually anticipate the 
situation and reduce uncertainty. 
 
Similarly, during floating or rocking activities, it is advisable to synchronise body movements 
with songs or short phrases repeated rhythmically. The stability of this communicative pattern 
facilitates emotional regulation and creates a greater sense of security. 
 
With the same aim of back floating, we can facilitate bonding between babies and parents. 
One baby in a back-floating position, supported by the instructor at the neck, whilst the other 
babies and parents each hold a part of the baby’s body (the feet, the hands…) and everyone 
sings a song together. The teacher will sing along, making facial expressions so that the baby 
in the floating position finds it fun and relaxes. 
 
It is also important to interpret the baby’s responses as an active part of communication. 
When the child looks away, tenses up physically or seeks physical closeness, the adult should 
reduce the intensity of the task, slow down the pace or re-establish emotional contact before 
continuing with the activity. The same applies when we are carrying out an activity with the 
child and suggest another; the child may become tense, showing that they do not want to do 
that activity. We should try to talk to them, explaining that we will help them, that we will do 
it together, and observe how the child behaves. If they accept calmly, continue with the 
activity; otherwise, return to the one that made them feel calm and happy, and progress 
gradually through the activities and games. Conversely, when the baby smiles, vocalises, 
imitates movements or anticipates familiar actions, these responses can be interpreted as 
signs of participation and progressive adaptation to the aquatic environment. 
 
The fourth rule is to adapt communication to the child’s development rather than to a rigid 
programme. A baby of just a few months old needs, above all, predictability and an 
affectionate tone. Between 6 and 12 months, turn-taking and imitation become increasingly 
important. Between 12 and 24 months, very simple choices, basic symbolic play and single-
action instructions begin to be relevant. Insisting on behaviours for which the child is not ready 
is not only ineffective but may also increase resistance or fear. This is consistent with the 
finding that fear of water in early childhood is related to the social context, the facilities, 
previous experiences, attitude and perceived competence (Moreno-Murcia et al., 2020). Table 
1 presents some recommendations on rhythm, vocalisation and early water safety. 
 

 



 
 
  

8     How should we communicate with babies in the aquatic environment? 

Table 1. Communication guidelines for babies in the aquatic environment. 
 
Approximate 
age 

The baby’s 
primary need 

Recommended 
communication 
strategies 

What to avoid Positive indicators 

0-6 months Emotional 
security and 
basic 
regulation 

A soft, calm 
voice; constant 
physical contact; 
rhythmic 
rocking; smiling 
and sustained 
eye contact  

Sudden 
changes; 
excessive 
stimulation; 
unexpected 
immersions. 
Hold the baby 
on the carer’s 
lap during the 
first contact; 
at this stage, 
the baby 
begins to miss 
people 

Physical relaxation, 
sustained eye 
contact, fewer startle 
responses 

6-12 months Anticipation 
and initial 
participation  

Repeated songs, 
short words 
combined with 
gestures, turn-
taking games, 
communicative 
waiting 

Constant 
talking, rapid 
changes of 
activity, 
excessive 
corrections 

Imitation, 
vocalisations, seeking 
interaction  

12-24 
months 

Functional 
understanding 
and 
exploration 

Simple 
instructions, 
basic choices, 
symbolic play, 
stable routines 
Simple songs to 
help the baby 
learn the lyrics 
and complete 
the words 

Demanding 
technical 
proficiency 
too early, 
constant 
overprotection 
 
Continue the 
activity if the 
baby shows 
signs of 
physical 
tension 

Active participation, 
acceptance of 
transitions, 
cooperation  

 
A fifth rule would be to use prosody that fosters autonomy. Tone of voice is an educational 
tool in its own right. Evidence suggests that prosody characterised by a calm rhythm, 
moderate intensity and a warm intonation promotes a sense of support, reduces feelings of 
pressure and increases the child’s willingness to cooperate. Conversely, raising the volume of 
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one’s voice, speeding up the pace or using a commanding tone can generate fear, resistance 
or avoidance, even when the verbal content is appropriate (Vrijders et al., 2026). In the aquatic 
environment, it is particularly advisable to replace commands with invitations and to 
accompany suggestions with a voice that conveys security and confidence. 

 
Common mistakes when communicating with babies in the water 
 
Sometimes, with the best of intentions, we use strategies that lead to overstimulation or 
mistrust in the baby. Use this self-assessment checklist at the end of your sessions to identify 
and correct these four common mistakes:  
 
Too much verbal communication? 

❌ Mistake: giving long explanations or stringing together several instructions in a row.  

     Operational focus: use phrases consisting of a single key word linked to a visible action.  
Unexpected or startling stimuli? 

❌ Mistake: making sudden dives, splashing heavily or turning without warning.  

     Operational focus: every significant movement should be signalled in advance with a ritual 
or a song.  
Inconsistency between your body and your voice? 

❌ Mistake: asking the baby to calm down in a soft voice, whilst holding them with stiff hands 
or making rapid movements.  

     Operational focus: the baby picks up on your physical tension before your words; relax 
your hands and shoulders.  
Are you rushing to achieve technical proficiency? 

❌ Mistake: obsessing over the baby mastering a specific motor skill or floating technique 
today.  

     Operational focus: prioritise bonding and emotional adjustment; the technique will follow 
naturally once trust is established. 
 

 
Implications for planning and assessment 
 
Planning sessions for babies requires, above all, a clear pedagogical intention (Fonseca-Pinto 
& Moreno-Murcia, 2026). We propose organising the session around simple yet crucial 
questions: why learn, what to learn, and how to facilitate that learning. When applied to 
babies, this necessitates shifting the focus from technique to more basic functional issues, 
such as accepting water on the face, regulating exhalation, seeking eye contact with an adult, 
turning towards a support, or tolerating a transition without distress. 
 
Assessment, therefore, should not be limited to whether the baby “performs” a skill. It is 
recommended to observe adaptation to the water, task completion, confidence, interaction 
and emotional responses. In babies, this means recording indicators such as relaxation, 
anticipation, turn-taking, orientation towards the voice, recovery following a novel stimulus 
and the quality of the bond with the accompanying adult. It is also worth observing whether 
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the approach promotes autonomy without compromising safety. Minkels et al. (2023) show 
that swimming lessons are often characterised by teaching methods that do little to foster 
autonomy, and that programmes explicitly based on these principles improve the learning 
experience. At an early age, autonomy does not mean “letting them do as they please”, but 
rather offering small opportunities for initiative within a very safe framework.  
 
Figure 1 presents a diagram summarising the most coherent approach for babies: the 
objective guides the strategy, the strategy organises the experience, and the experience builds 
confidence, which is the true prerequisite for any subsequent aquatic learning. 
 
Figure 1. Pedagogical model of communication and the development of aquatic confidence 

in babies. 
 

 
 

The Communication Traffic Light: read and respond to the signals 
 
Communication is a two-way process. The educator and the family must constantly monitor 
the baby’s body language to adjust the session:  

 

  WARNING SIGNAL (Handbrake): if the baby looks away, tenses up, anxiously seeks physical 
closeness or cries. What to do: immediately reduce the intensity, slow down the pace or re-establish 
full emotional contact before continuing. Sometimes it will be necessary to use toys to help the baby 

stop crying and relax, as this will take the pressure off and help the baby to relax. 
 

  PROGRESS SIGNAL (Green light): if the baby smiles, makes vocalisations, imitates your movements 
or anticipates familiar actions. What to do: interpret this as a positive response and safely continue 

with the planned progression.  

 
Observational indicators of early aquatic communication 
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Assessment in infants should focus primarily on observing indicators of emotional adaptation, 
communicative engagement and self-regulation within the aquatic environment. Rather than 
evaluating isolated technical skills, it is more relevant to analyse how the infant interprets, 
anticipates and responds to the experiences offered during the session. Among the most 
relevant observational indicators are: 
 
• Turns their gaze towards the adult’s voice.  
• Anticipates familiar routines through body movements or gestures. 

• Responds to songs, sequences or repeated games. 
• Remains relaxed during transitions in the water. 
• Seeks closeness or communicative interaction. 
• Vocalises or smiles during activities. 
• Imitates simple actions in the water. 
• Regains emotional stability following novel situations. 
• Tolerates changes in posture without intense alarm responses. 
• Remains calm in the presence of other children and adults. 
 
These indicators help us to understand adaptation to the water as a progressive process of 
building confidence and participation, rather than merely as the early acquisition of motor 
skills. Furthermore, they provide the educator with relevant information for adjusting the 
pace, complexity and communication strategies according to each baby’s needs. 
 

Limitations and open questions 
 
The main limitation is that evidence specifically focusing on infants within aquatic 
programmes remains scarce. Many of the recommendations set out here stem from the 
convergence of research on early communication, general studies on motivation and learning 
in swimming, and official safety guidelines, rather than from specific longitudinal trials 
involving infants in swimming pools. Furthermore, some of the recent evidence available 
comes from preprints and from domestic or laboratory settings, rather than from the aquatic 
environment strictly speaking (Cychosz & Weisleder, 2026; Pagliarini et al., 2022). Future 
research should compare types of instructions, the use of singing, family involvement, stress 
indicators and the effect of culturally diverse programmes on early aquatic communication 
(McCallin & Shenoi, 2026; WHO, 2022). 
 
Early aquatic communication is characterised as a multimodal process in which voice, gesture, 
rhythm, touch and emotional bonding work together to promote emotional regulation, 
participation and progressive adaptation to the aquatic environment. From this perspective, 
emotional security forms the starting point upon which more complex aquatic learning can 
subsequently be developed (Figura 2). 
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Figure 2. Model of early aquatic communication (0–2 years). 
 

 
 

Practical implications for aquatic educators 
 
Based on the principles set out in this document, communication with babies in the aquatic 
environment should be guided by teaching practices centred on emotional security, 
predictability and the child’s active participation. In practical terms, this involves: 
 
• Prioritising calm and emotionally stable sessions over overly stimulating activities. For 

example, starting the session with gentle movements whilst the child is held in an adult’s 
arms, avoiding very loud music, flashing toys or constant changes of activity that may lead 
to overstimulation. 

• Always use repeated communication sequences before new activities or dives. For 
instance, before a dive, always say the same sequence: “Ready? One, two, three… water”, 
accompanied by eye contact and a predictable facial expression. 

• Reduce the number of verbal instructions and increase the use of body language and 
gestures. For example, instead of repeating “come to me” several times, open your arms, 
smile and maintain an inviting body posture to help the baby understand the message. 
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• Incorporate songs, rhythm and rituals to structure the water experience. For instance, 
begin every session with the same welcome song and end with a farewell song, allowing 
the baby to anticipate the start and end of the activity. 

• Encourage active observation of the baby’s emotional responses throughout the session. 
For example, if the baby looks away, clings tightly to the adult or shows signs of discomfort, 
reduce the intensity of the activity and allow time for them to regain a sense of security. 

• Understand aquatic adaptation as a gradual process of building confidence, rather than a 
rapid acquisition of technical skills. For instance, recognise that a baby may need several 
sessions to feel comfortable splashing around in the water before moving on to more 
complex tasks such as floating or submerging. 

• Guide parents so that, when the baby encounters difficulties performing a movement or 
activity, they help by creating the conditions for the baby to succeed, rather than doing it 
for them. For example, when climbing onto the edge of the pool, instead of sitting the baby 
down straight away, offer support with their hands or show them where to place their feet 
so that they can discover how to do it for themselves. 

• Reduce the amount of directed stimulation and let the baby explore their body, providing 
attractive and safe spaces and materials. For instance, place several floating toys at 
different distances and allow the baby to decide freely which one to reach for, how to move 
towards it and how much time to spend exploring it. 

 
From this perspective, the quality of a water-based session for babies should not be assessed 
solely on the basis of the motor skills practised, but rather on the environment’s ability to 
create experiences that are emotionally safe, communicatively coherent and pedagogically 
meaningful. 
 

Conclusions 
 
Communicating with babies in an aquatic environment requires a change of approach. The 
question is not just what to teach, but how to make the water understandable to a child who 
still thinks, feels and responds more through their body, rhythm, gaze and emotions than 
through words. From this perspective, we must remember that, before verbal language is fully 
developed, aquatic education must be radically multimodal. 
 
From the perspective of the Comprehensive Aquatic Method (CAM), communication is a tool 
for meeting the basic psychological need for autonomy from the very first aquatic experiences. 
The use of a warm, respectful tone of voice, attuned to the baby’s rhythm, fosters a sense of 
security, strengthens the bond with the adult and encourages voluntary participation in 
activities, laying the foundations for a positive and lasting relationship with the aquatic 
environment (Ryan & Deci, 2020; Vrijders et al., 2026). 
 
Good practice can therefore be summarised in five criteria: a brief and expressive voice, clear 
gestures, predictable touch, rhythmic play, opportunities for exploration, and an assessment 
focused on the child’s emotional and relational adaptation and their sense of calm physical 
well-being. This assessment considers not only how the child feels and forms bonds, but also 
how they physically express their sense of security through muscle tone, relaxation and 
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readiness for action. When these elements are integrated into a session planned with a 
pedagogical purpose, communication ceases to be merely a supporting element and becomes 
the central teaching tool for building security, confidence and initial swimming competence. 
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